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Lesson 1: Puberty and emotional changes KS3 Year 7

This is the first of five lessons for year 7 students. This lesson supports students to understand the emotional
changes that occur during puberty and how these changes might affect their relationships. It develops a deeper
understanding of the process of puberty, building on learning from the Medway primary RSE programme’s key

stage 2 lessons and key stage 3 science.

As this lesson focuses on emotional aspects of puberty and does not repeat \Hed learning about physical
changes, it is important to ensure this is covered in science so that all aspi@ re dealt with appropriately.

2
BS

pEl We are learning:
E }1’; [V about how the emotions are affected by puberty,\@% this may affect relationships and how to
33 manage this. &O

X

V] 1 can describe the main physical and en@honal changes exﬂ'@nced during puberty

V1 1 can evaluate how relationships ¢ e affected durin rty

V] | have strategies for managing t motional aspect@f Euberty 6\‘
i ° Q

X
] Box or envelope for ano@?ous questions ‘\0 ,b
M Resource 1: Unit bas«(Fme scenarios (1 coEy) ach) o
M Resource 2: Cha@@during pubert (bj py per pair) ‘Q

M Resource 3; Ianily scenarios (1@ ivided between 4 groups) @

V] Box or en\(&pe for anonymo estions o&v
V] Optio or extension ta?«jange of products relating to puberty - alﬁperspirant, deoddf{p’t,’
bo@ ray, tampons, menstrual pads, menstrual cups N
© X2

Activity Description

Learning
outcomes

V_N
L4

Resources
required

(o) A\C
‘i@l’ion box Qﬁr to the lesson, students write anonyera questions about 6gtopic.
P @ i
Qé Baseline Baseline assessment focusing on différefit aspects of the svame of work. 15
assessment Follow up discussion on how re ships change d\L,k puberty.
*‘ A
Changes card sort Students complete a cam&ﬁ of changes d@'g;uberty. 10
< %
. e agolS o
Puberty and family | Students glvecdl'@ to characters eo@encmg relationship and puberty 15
life chalIenges,é *‘
O O
@ &
Managing emotions Sg’b ind eeli 4 ions duri b 0
suggestions tidents mind map ways to manage feelings and emotions during puberty. 1
Endpoint Return t ti d I ing th h tioni
assessment and eturn to anonymous questions and recap learning through questioning. s
. . Remind students of support available.
signposting
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Key
words

Baseline assessment

Ensure you have read the Medway Teacher’s Guide to this programme and have considered any
sensitivities and prior knowledge about specific students’ circumstances.

Be aware that exclusively using ‘boys’ and ‘girls” as labels can marginalise trans young people. This
lesson includes references to physical changes at puberty (building on students’ learning in science)
and it is important that students understand the changes that are happening to them and their
peers whatever their biological sex. Language used in this lesson h Sen chosen to be as inclusive
as possible whilst being clear on those changes that speciﬁcally{eect biologically female or male

bodies. \0’0
0‘9
Puberty, emotions, parents, family, relationships, ado@cence, independence
(@)
2, g
Begin the lesson by agreeing or reinforcing t ound rules, incl),gng the right to pass, no personal

stories and no names. O fl,

2
If time allows, the anonymous quest@zbox activity will Ifamost effective if completed before thi\‘

lesson. N . Q(\

- )Q"
N X \)
Anonymous question POQ 60 o‘)&mins
< o)
Explain that the focu this lesson is putg‘@ and that it will mainly focus on how r@%nships

change during Laﬁ'ty. Later lessons i%ok at menstrual wellbeing, healthy re@nships,
managing rela\ ship conflict, ar&oduce the concept of consent. X

<\ 2 S
Ask all st s to think of a one question they have relating to thes&)pics and to wr'@em

ona p(eg of paper. Colle@]e questions in a box or envelope. 90“ f\,
@e&s this activity is@e prior to the lesson, set the class going\p%e baseline acu'onhile you

ead the questlo?i@ get a sense of issues you need to ad(;r\ during the umte&ork.
N 2 >
Baselin@&ssment Q} 960 15 mins

Using Resource 1: Unit baseline scenarios, stl@s respond to the rmos demonstrating what

they already know about puberty, relationshjp$and how to man em. This is an individual
task, to be completed without further pr ing or example? ou can gauge students’ starting
points, including their current understeJQing, misconceptj nd gaps in knowledge. Move around

the room observing any common onses, particularl;(c'hose that may be inaccurate, to inform
teaching within this and subsegilent lessons. R q
N

Explain we’ll be looking a;& ull range of topigﬁ*hich these scenarios focus on throughout the
scheme of work but s rt is available on @e issues raised - students do not need to wait if they
want to talk to a try&{e adult at the scho(.ll

Share the following definition of ‘Puberty’ on the PowerPoint.

Puberty is the stage in someone's life when they develop from a child into an adult because
of changes in their body that make them able to have children. These physical changes are
accompanied by changes that can affect emotions as hormones change and people’s identities

develop.
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To prompt discussion around the non-physical aspects of puberty, ask students:

e How might relationships change during or after puberty? This question will be covered in more

% detail later in the lesson, but answers could include:
§ - relationships with parents change as boundaries change with increased independence; mood
% swings can impact on quality of relationship .
= - friendships change as someone’s identity evolves; interest @?change, and people sometimes
E outgrow old friendships; old friendships can become strdéer as people grow together and
@ support each other through changes %)

- people can start to feel attraction to others — tlﬂ@Q{he start of forming more romantic and

intimate relationships. &0
X
Changes during puberty (\o f{:) 10 mins

e
To recap some of the physical chan oung people exper,iavfce during puberty, give students 6 .

Resource 2: Changes during pub®gy. Ask pairs to org the cards into those changes which e,
‘biologically male’, ‘biological ale’, and ’can‘a anyone’. Identify that a lot of changes ta; h
physical and emotional, n to anyone, no r(%tter what sex they are, during puberty. éé

. O Q
Collate answers to ci—Q@recaII of prior Iea@ﬁg. so
Next, ask stud @*} identify and gr; p?;gether the changes described on the ong which are

likely to affe ti%,e relationships ;@g people have with others (this might in@!e friends, familwgr

romantic ionships). Thes Id include: 0 Q’\/
° QAGDQS seem to chang@lot

’b&Q&exual feeIings:m &égin le ’i}o
°  Confusion abglt aturity (o) ’\0
& o

* Feelinéi(@se emotions Q

Q %’
® (Can feél teary or angry for no reason \& ?’

]
&
7
S
.
7]
@
o
1
o
(&}

Puberty and family life 15 mins

Explain to students that managingéationships during erty can take some work. Divide the class

into groups and ask them to izbg scenario from B rce 3: Family scenarios. Ask them to give

advice to the character a hat they should%}ext to resolve the concern. Be sensitive to any
vi

students whose home s(&a ion may make thi ty more challenging.

Invite class feedbé:b‘#f students do not i&ﬁfy these strategies themselves, draw out key
suggestions, sucfias:

® |t’s good to talk and be open and honest with family, even if this can feel embarrassing or
awkward

® Writing a bullet point list to take into a conversation or writing a letter can help if someone is
worried about what to say

© Medway council 2021 | 4



® Asyoung people develop more independence, people may need to negotiate new rules with
their parents/carers, and stick to them!

® Demonstrating responsible behaviour and helping out where possible builds trust with parents/

carers

® Find a good time and place to talk to family about embarrassingQr difficult issues; for example,
they might find it harder to listen if they are in the middle of ing dinner or rushing out to the
shops ,b(

® Remember there are lots of sources of advice and supﬁ;?on puberty including teachers at
school and websites like Childline QQI

Baseline assessment

® |tisimportant to demonstrate the ability to tg{@me time between friends/relationships and
school work, for example by making suregoomplete homework before asking to go out with

friends 0 fl,

- . . .
® Some parents/carers are more op%b these kinds of &@smns than others. Speaking to

0 \0
another trusted adult can he& Q(\ 0‘6

T, &\ -
Managing emotions s@tions 61\0 o\)(@mins

L3

S o)
Ask students to sugg ays young peopl manage the difficult emotions, moo gs and
unpredictable re@ons that sometize;s?c’cur during puberty. &o

Ideas couIdi& &je: \2\ 0&' ’b
i Stra@s to support men@l ealth such as exercise, relaxation techni &s Qf\’
° Q/{rs’riﬁsing healthy glé@patterns \06 (\,1'

,b‘ Being honest a‘b@verreacﬁons and taking responsibility f@hpoor behaviour ,i}o

*
® Using technidues to find breathing space in conversaﬁ@e.g. “I'just need t((g@a drink — then
can we s'é&wn and talk about this?” é 90

® Checkifig in with family/friends when feeling ca(rrgo get ahead of ar?Worries e.g. “I'm worried
I've not been focusing as much in class as @ een struggling t p recently — can we talk

o &

Support: Students could be given a{egéf guestion promp@ who should the person tell and what
X

might they say? (@ SQ
de ‘\gn the form of an advice column

Challenge: Students couI@ a written res@
o

about it before parents’ evening?”

t
o
o
o
=
o
o
=

=
7
o
KQ‘

2
»

o
c
©
)
c
o
S
7
o
O
o
o
©
)

=
o
o

°
c

T

& Lo
|\
Question box@%back and further support 5 mins

Return to the anonymous questions posed prior to, or at the start of the lesson. Recognise those
questions which have already been answered by the lesson content by asking students give a thumbs

up or thumbs down. Have we answered this question today?
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Identify questions which have not been answered today but will be covered by subsequent lessons
(e.g. those relating in more detail to periods, healthy relationships and consent)

Respond to any questions which have not yet been answered and will not be answered by future
lessons. (See the teacher guidance on responding to questions.)

Ensure students are aware of sources of further information and suw‘rt available on relationships
and sex issues: a teacher, parent, school nurse, GP.

/)
Highlight local and national services, such as: Ib‘

P

® Childline: www.childline.org.uk Contact number:‘QOO 1111

® A Better Medway: www.abettermedway.co.uk

O
Recap key points from the session with whole %&quest‘ioning to finish.

" ‘D
Primary Medway Relationships E(éuggion Resourc%;ck

) .
The primary resource pack conta{&ssons on puberty @ich could be adapted to revisit learning @\
the physical changes, in particyl@h ,i>o (z
(S %) 4
() 1o, O
NG o @
%) > o
Pass around variou&p%ducts relatin tovu%erty - menstrual pads, antiperspiran;cioace wash etc.
and ask the cl§% discuss how th ight be used and why they might be neggssary (note that
ocuses on men | wellbeing). This is particularly helpfu students who n)ib
ve

Puberty Products

the next Iess‘n
need fu@r support in managing the physical changes of puberty, or f%groups who mava
recivsd significant teach@about puberty during the primary pha%

X

o)
=
c
P
©
&
Q
£
o
I
~
0
Q
B
2
=
()
]
c
B
0
c
Q
=
b
LLl

) N o
éﬁering suppo{\&0 oo'b é}@@

To help studsg engage with the signposted support, z@t em to return to scenarios and to
offer eac(ﬂ\aracter an appropriate source of suppe’QNho would be bﬁﬁ@r them to talk to and

why? \&0 K,
N
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Lesson 2: Menstrual wellbeing KS3 Year 7

This is the second of five lessons for year 7 students. This lesson promotes understanding of menstrual wellbeing
and helps young people to familiarise themselves with and evaluate a variety of menstrual (period) products.

We are learning:

objective

] about menstrual (period) wellbeing. b\o

<
V] I can describe and evaluate a range of menstrual prod )
V] | can give advice about managing menstrual weIIbeingQ
1 1 can challenge assumptions and stereotypes abm&enstrua’don.

xO
Box or envelope for anonymous questions,
Resource 1: Menstrual products (1 cop(geach poster pe ’bs preferably on card
Demonstration examples of each pr@qct would enhary){:}core activity.
Resource 2: Menstrual product, ord sheet (1 copy e
Resource 2a: Menstrual pro ts record sheet (g al support) Qo
Resource 3: Menstrua&@bemg forum pos;sgcopy per pair) v’b&

2)

Resource 4: Teacher s (1 teacher cop%(/

Learning
outcomes

required
NN R~

Resources

Activity Description

Baseline Students answer ghe\key question on why females menstrua@d respond ,ﬁ,
assessment
,OQ to the picture Qtypes of menstrual products. o ’|‘9
© ©
Menstruald‘oduct _ _ ) O
{ Studemé'search menstrual products using the |9§5mat|on posters. « O 20
posters® R q 0
C K\

N o
irs, students respond to posts aboutgﬁbds from a young eﬁ-ﬁons
ghm posts Cogrum. 9 20

Q° v
. Reflect on quotes about pubertK}Q class. Allow h@t reflection on

Puberty reflections 5
attitudes, thoughts and feellu& out the transn'gB at puberty.
Endpoint X .
Create a class graffitiw posmve afﬁrm@ns, reassurance, advice and
assessment and ) . 5
signposting sources of mforma( and support on&éerty — especially menstruation.

' L7

Ensure you have read theéedway Teacher’ s@ to th|s programme and have considered any
udents’ circumstances.

sensitivities and prior @Nledge about s

Be aware that @vely using ‘boys’ and glrls as labels can marginalise trans young people. This
lesson includes references to physical changes at puberty (building on students’ learning in science)
and it is important that students understand the changes that are happening to them and their
peers whatever their biological sex. Language used in this lesson has been chosen to be as inclusive
as possible whilst being clear on those changes that specifically affect biologically female or male

S
o
9 o=
O o=
(&)

bodies.

Remind students to use the question box if there is anything they wish to ask anonymously.

© Medway council 2021 | 7



Key
words

Menstrual, menstruation, periods, wellbeing, menstrual products

Share the intended learning outcomes for the lesson with the group. Ensure ground rules are

revisited and remind students that they can use the anonymous question box at any time.
o DY

Baseline response ,&0 10 mins

Ask students why females menstruate. Once students’ vieﬁ}qave been canvassed, provide an
answer along the following lines: Q@

Each month, the female body prepares for pregg@y; an egg is released, ready for fertilisation and

does not occur during this time, the t7'ssue¢hat the body no-I needs is lost through the vagina

as period blood. 7/

*
Use the level of responses to th t&e guestion to a;§€§whether further input on conception 06\
*

might be beneficial. Suitable I@n materials are avak le in the KS2 pack. ,b(

0
Next, show students indz@de ask them wh%@nstrual products are shown. Use respo to

implantation in the lining of the uterus (wo hich thickens r;gdy for this process. If pregnancy

-
c
Q
£
0
0
Q
0
()
]
Q

=

©
()
T
(21]

adapt teaching. n@ (,.(9 “9
$ S g o
Menstrual pQQct posters Q, &&v 20 mins

2\ O %)
Place the.Q ers from Reso : Menstrual products around the room. @/e students Resqfir

2:M ual products re heet and ask them to complete the ta eﬂ‘éing the inform
pr@'/&'ded. Encourage students to think of pros and cons beyond tha‘mentioned on the@formation
*

,éosters. . &0 Q,b ) 00

N
Circulate to makASure the key points are being noted and&er any omissions l@)%Resource 4:
Teacher n teQuring feedback. Q 60

Support: Pair students or provide the adapted tick«Qhe t grid Resource ?%r pupils to complete.

8 Challenge: Ask students to summarise the argfents for and aga@s sing sustainable menstrual

= products.

RS Q

- | . < © |
5 Menstruation wellbeing forur&osts X 20 mins
(&) ‘<\

N .
In pairs, give students Resqdr : Menstrual wel@e g online forum with examples of posts from
young people on a men | wellbeing onlin m. Students read and suggest advice about how

the person could de{@ h this issue. (JO

Students join u@% another pair and share their answers. As a class, take feedback, with each
group of four suggesting a reply to one post. See Resource 4: Teacher notes for suggested responses.

Support: Provide students with a list of suggestions or pictures of wellbeing strategies to match to
each scenario.

Challenge: Ask students to write a response to one of the scenarios as if the character was writing
for advice via a problem page or online forum.

© Medway council 2021 | 8



Puberty reflections 5 mins

Explain that we have a choice about how we view puberty. As with all changes, there may be some
challenges, but this is a natural process that can allow people the opportunity to bring new life into
the world. Many people see puberty as a symbol of the capacity to change, grow, and create. As a
time of transition between childhood and adulthood, there can, how‘er, be confusing feelings at

<

Read the quotes on PowerPoint slide 7 and discuss their mean& and messages as a class.

times.

Core activities

Ask students to reflect quietly on their own views and expég;nces so far. This activity is not intended

to be shared or fed back on unless there are questio houghts that students would like to share,
having been reminded of the ground rules. x9

. X .
Assessing progress (\0 f)) 2-3 mins
Create a class graffiti wall of positive ations, reassuraﬂt,gadvice and sources of information

. . *
and support on puberty — espeu@enstruahon. (\ 6\
- O /)

These might include: (4 N &

€ N " >

o
® Puberty is a natural p{ ss which changeb@rson's body to enable reproduction. éo

® Menstruation is of life for many gidgﬁnd women and for some trans boys anogén -and
will usually codtinue until the mt@&ﬁse (the point at which eggs are no Ior@released every

X

month an riods stop).
O

® ltis g@o talk openly aQ%ztually about periods. 0 f{/b

N
o Seﬁ% maturity is a p@f puberty, so it is normal to have sexu%@q{ngs and for male% have
et dreams/une d erections. N o)
&

. >
o) Exercise is go@ managing the changes during puber%\ ,\0
® Avoiding @y foods and eating healthily can help dQﬁﬁg this time too. o(’

. Good(,lgep habits can help a person manage m and hormonal ci?@s during puberty. A lack
of sleep can make menstrual cramps seem K@ as the pain thr@o d is lowered.

® Hot baths or hot water bottles can be b@%ial during me tion.
® Use panty liners and/or carry a spaz,og of pants and &;dground the date of possible periods to
help be prepared. & X,
)
® Keep a track of first and Ias}gay of each period (&Qe are apps to make this easier), this will help
to ‘predict’ the first da e future. <

k=
o
Q.
o
=
()
(=)
c
-
0
o
Q
<
=
()
T
c
©
-
c
o
£
0
0
Q
0
()
]
-
c
o
Q.
T
c
L

® People should useéemnstrual produg @suits them and their lifestyle.

(<
Signposting fQ@r support 2-3 mins

Ensure students are aware of the information and support available: for example, a teacher, parent,
school nurse, GP.

Highlight local and national services, such as:
® A Better Medway: www.abettermedway.co.uk

® Childline: www.childline.org.uk; Contact number: 0800 1111

© Medway council 2021 | 9



Period aware school

In groups, plan a campaign to make school more period friendly. This could include, for example,
posters, collection points for menstrual product donations, information for the newsletter or school
website. Students may wish to research the Red Box Project for further examples and ideas.

—
o
= O
r c
S =
2 €
[¥)
c ©
[
5 o
IGE
c o
L T
X
11}

Think about what would help make periods easier to manage at sc@{,’advice for students about
managing menstruation and menstrual wellbeing. (@

P~

%

3

2) .
N\ Y N\
> O &6
3
oo N4 o

< X, O
4 N o)
& & ST
Q $ S ¢
S R S o
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Lesson 3: Healthy and Unhealthy Relationships

KS3 Year 7

This is the third in a series of five lessons for year 9 students. This lesson explores what healthy relationships

look like and how to establish them. It also discusses signs of unhealthy relationships and considers potential

solutions to such relationships.

Learning
objective

We are learning:

b\o

[Vl about the qualities of healthy and unhealthy relationships. ‘Q

()
o
= E
Lo
c O
q"l-'
_|=

(o]

[V | can identify healthy and unhealthy relationshi: b

AN
6\‘

V1 | can describe the features of committed, stable, hegtthy relationships.

aviours.

V] | can explain appropriate online relationsh;i’ aviours.
o\

Resources
required

[Vl Box or envelope for anonymous que tl;‘o?s
[Vl Y7 L3 Healthy Relationships Pow

,19

-3 students)

int

6\4

Activity

N

Description

</

M Resource 1: Gender stereotyRes talking heads (1 (7))
M Resource 1a: Gender ster@es talking hef\ tional support) é
M Resource 2: Healthy a nhealthy relatiore) behaviours (1 each or project onto w, oard)
M Resource 3: Health d unhealthy rela@ship behaviours teacher notes (1 teach@y copy)
V] Post-it notes (o{&]al) v?
o 2 &
\Z X,

P ®)
\

Baseline . . ©

Students¥reate a class mind-map on healthy relathl@ps. O 10
assessmen€ N N\ o)
Gen r@‘ ‘\? ) Qo' ) X
exié Ations talking S% s analyse a set of talking heads statem@nts about relatloni:@ 15

Qds ) Q viours based on gender stereotype‘s < ‘(oo

Relationship Students review common relatio?éaﬁxalities and respond to key s
qualities uestions. %

K AN X
Healthy/ unhealthy Q\\
relationship Students annotate relat'eghlp scenarios ar@r vide advice. 20
scenarios L X,

&W

Endpoint Students coIIa@@ top tips on iden@\g and maintaining healthy
assessment and relationshigé through sourceg*support/advice and respond to final 10
signposting questioré\l(\

AN

Climate for
learning

Ensure you have%
sensitivities and prior knowledge about specific students’ circumstances.

o

ad the Medway Teacher’s Guide to this programme and have considered any

Remind students to use the question box if there is anything they wish to ask anonymously.

Relationship, respect, communication, safety, controlling

© Medway council 2021 | 11




Begin the lesson by introducing or reinforcing the ground rules, including the right to pass, no
personal stories and no names. Remind students about the question box if they want to post any
questions anonymously.

Class mind-map 10 mins

*

Ask students to add ideas and descriptions of behaviours that de@e healthy relationships to a
class mind map using post-it notes. This should go beyond ro ic and intimate relationships.

Share common themes as a class and cover the foIIowir&l(a/ ideas:

® Healthy relationships of all types have similar feawes such as honesty and respect

)
=
Q
£
7]
0
o
]
0
©
Q

=

o
0
©

[11]

O
® Sometimes unhelpful stereotypes can skevgéé«:eptions of what is appropriate in relationships

® Many unhealthy relationship behaviou:€9e illegal and aﬁqe&bople's wellbeing, so it’s very
important to adopt positive relatior@ip behaviours anﬁl,@ help if experiencing unhealthy/

negative relationships. 0‘9 ,\(\ 6\0

\g — —
Challenging gendered ctations o\’b s@nins
C %
Share the 'talking he@atements about ealthy and unhelpful attitudes some @E may have
around relationshig béhaviours based o nder stereotypes.
o‘l x®

Ask students t\nnotate the stat s to: X

) Q ® ¥
i shareQe views about tle reotypes and behaviours mentioned f\/

O Q

2
° ixﬁlein ways to challe@ these behaviours and promote bettergaﬁ)nships. ’1/

X
0&% feedback on in ting points, or facilitate a class discussiob\n each of the stg{'@ents.

Be sure to emphdsise ground rules and inclusive language Qng this activity. C ¢ %er any
sensitivities prior knowledge about specific studené‘arcumstances an aith/cultural
_8 attitudestnclusive relationships to ensure stude tQi'e respectful dur%%is activity. Ensure any
E inappropriate contributions are robustly challe — perhaps usin @e quiry approach to bring
§ out the source of stereotypes and unhelpful assemptions. é
g Support: A differentiated activity handon available — Reser la.

Challenge: Ask students to sugges’a&ays to improve scl’@@rocesses to further challenge gender

C ’b( :\‘Q

\"4 \
Qualities of health @ionshi s 5 mins
5 Pe N

Show the foIIov@Jaliﬁes of healthy relationships on slide 5 of the PowerPoint.

stereotypes.

Respect — Freedom/Individuality/Respecting boundaries/Equality

Communication — Active listening/Forgiveness/Empathy/Affection/Gratitude/ Kind disagreement/
Clear communication/Understanding

Safety — Support/Responsibility/Commitment/Trust/Honesty/Consistency
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Ask students the following questions:
® Which qualities are most important?

® Are there any potential tensions between these qualities? [e.g. commitment and freedom, trust
and respecting boundaries]

® How can people deal with these tensions? [explain that people to negotiate in the
relationship to find the balance that works for both parties] ,@,

® Are there any qualities missing? [e.g. fun/humour/grov%&ings in common/inspiration/
spontaneity] 6

Identifying unhealthy and healthy relatlonsb:gehawours 20 mins

Review the scenarios on Resource 2: Healt@’d unhealthy relatjsnship behaviours and ask
students to highlight in one colour those behaviours that are ples of healthy relationship

2
behaviours and highlight in a diﬁeren&our those which % xamples of unhealthy behaviours.

Discuss any areas of disagreemelgas a class and any.bé}ars people might face to acting on their@
understanding of what healtho nhealthy rela‘up&mp behaviours are. )

Core activities

Remember to draw out r{ﬁ? 0(/ éo
< <
® Some relahonsthehawours areiill ﬂpand people should not have to ‘put up wn them
® |tiscom c&@r even loving re ShIpS to face challenges &&
® [Effecti &xommumcatlon i 0 promoting positive relationships Qo f{,b

ents

'*30

eel challenging gtfirst to have difficult conversations, but d%Qg"thls often stops

e‘l&ethng worse \ (\

’b It can be helpft\égeek advice from trusted sources if sor@e is experiencin ’&}hﬂict

Next, divide t@ass into groups and ask different group oncome up with su Xlons for how to
lems raised in the scenarios. Share |§@ as a class. Resou@ provides key points

?.

Support: Students could work on fewer scenaN‘% or simply sort t‘q%&narios Into examples of
healthy and unhealthy relationships. Q

address t
to supportthe discussion. (

Challenge: Ask students to prepare a t or storyboard @trating how one of the characters can
manage the situation constructiv
& ) &

. > Xe) |
Demonstrating Iearnn:&(_/ A&\ 3-4 mins

Collate a set of five to@s on idenﬁfylnﬁ??amtammg healthy relationships. This may include

identifying quaI§rl ch as trust, respect
an individual, positive communication and resolving disagreements fairly. It’s good to talk and be

ility to compromise, balanced with the freedom to be

open and honest with family, even if this can feel embarrassing or awkward

Signposting further support 2-3 mins

=
o
<
e
>
(V2]
o
(=
=
[72]
o
<
=
=
7}

Ensure students are aware of the information and support available on relationships and sex issues: a

T
c
©
e
[=
[«*)
£
n
n
[+})
0
n
©
)
[=
o
Q.
T
[=
w

teacher, parent, school nurse, GP.
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c
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g
X

11}

o
£
=
S
©
°
o
£
o
T

Highlight local and national services, such as:
® A Better Medway: www.abettermedway.co.uk/
® Brook: www.brook.org.uk/; Contact number: 0808 802 1234

¢ Childline: www.childline.org.uk; Contact number: 0800 1111

6\0

Question box Q 2-3 mins
2
Ensure all questions from the question box are dealt with %@ctored into future planning.
Q.

Qv

Home learning -

&

Ask students to identify two relationships \%@1 a television sh’@-xat illustrate healthy or unhealthy

relationships and explain the key reasoré they think thISQ
*

Top tips for healthy relahons@? R 0(\ Qd\

o ?
Ask students to create a Ieg)@)n top tips for h(é@y relationships. 6/%\
%) 2 &
Q 2 S
& \g O
3 X

N X N\
Q “\ \p .
C 7 i\() o(\’b . &\O
S 3 NG o
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Lesson 4: Managing conflict KS3 Year 7

This is the fourth of a series of five lessons for year 7 students. It explores positive communication with family
and friends and develops skills to manage relationship conflict in families.

We are learning:

Learning
objective

V] skills to manage relationship conflict in families. b\’
, &
\Y
V] | can recognise that disagreements in family relationshi e common, but that effective.

communication can improve relationships.

Learning
outcomes

V1 1 can explain different communication styles and\@w likely impacts.
V] | can give examples of effective communicati
X

V] Box or envelope for anonymous questiq@ ,{3)
" V] Blank paper Q
§ g M Resource 1: Communication streﬁles grid (1 copy 6\‘
§ -g_ M Resource 2: Communicatio ategies grid tead\ gestlons (1 teacher copy) ‘Q
& -l [] Resource 3: Conflict sce s (1 copy of a sce@ o per 2-3 students) v’b

M Resource 4: Storybo cenarios (1 copy6(a scenario per pair) @

M Resource 5: Stor\@%rd scenarios teach@p notes (1 teacher copy) ‘QQI

Activity Description Time

Discuss key tgions around conflict and communicaﬁ%mles. 4‘9 5

N -

Baseline o
assessment
W4

\ N W v
Commum‘(gﬁon A N . O
y . Stud@ read and provide examples of dlfferer(g munication str 10
stra{ gigs grid 'y
\ I
K \} g \J
< greement (OFach group discusses a scenario and det@mes how best to rejgond to 15
scenarios CI different conflict situations.
& . V’

Managing conflict

Students write a storyboard @&d on ways to r@e a conflict scenario. 20
Q

storyboard
A3 A
Endpoint 0 @
assessment and Students peer—assiéhelr work. Reca;\goposting. 10
signposting X
A

Ensure you have read Qedway Teacher’ \5e to this programme and have considered any
sensitivities and prighknowledge about sﬁwlﬁc students’ circumstances. N.B. This lesson could

be triggering foQtudents with a family history of violence. And as you cannot know exactly who
may be personally affected by the lesson, give all students a warning ahead of the lesson and put
appropriate arrangements in place for those who need to leave or miss the lesson.

learning

S
o
o
vl
®
E
%)

Communication strategies, conflict, conflict management, attacking, avoidance, evasion, uniting
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Begin the lesson by agreeing or reinforcing the ground rules, including the right to pass, no personal
stories and no names.

Baseline conflict management discussion 5 mins

Use the following questions to explore students’ starting points arou,*j‘managing conflict, to identify

<

Ask students to divide a page into four quarters and write ansﬂvgs to each question in a different

priorities for the lesson and understand any misconceptions.

corner. &
® How does it feel to argue or disagree with peopleoz

® How might this impact on people’s actions? &,o

® Why does the way we respond to conﬂi{@,%ﬁer?

>
Qv

\0

Students may raise that it can feel Lﬁomfortable, upset{hg, and frustrating to argue with others. 6

This sometimes means people&d talking about t;"@g that upset them until they become bi g’
rguing or voicingéi@greements cathartic. Key themes may

® What tips can we share for respond@to conflict?

issues. Other people may fin@)
include the results of r?&ding aggressivel&@ conflict and the difference between Io%%se, win-
outcomes. )

Using the resx‘q@&sto the final questi Kollate a class list of strategies for ef&éﬁ% conflict
manageme& ich could incl (o) f{,b

® _ausing to reflect bq@ responding 06 (\,1,

@ \o L o
tg’ Communicati ctively 2 )
r{\ 00 @

® Seeing thi rom different perspectives (6 (@)

g
° Comi(gﬂ with different practical ‘win-win’ squ"Q% (2)
® Negotiating and compromising where safe @ir to do so Q/?.

lose and win-win co

)
c
]
£
7]
0
@
]
)
®
)

1=

=
)
T
o

° Sup@%ng own weIIbein&o better able to deal with conflict when éhappens

® Stepping away from escalating situation#w ere people se e getting more and more
angry) o

Students should not add new ideas@%eir work during& ack as this will be revisited at the end

of the lesson to demonstrate pr(ﬁ%ss. ‘Q

\Y '{é >
Communication stra s grid QA 10 mins
< O
&'vely is an importantskill, especially when managing conflict with others. Being

Communicaﬁngﬁ&a
aware of differeriff communication styles and strategies can support this.

Read Resource 1: Communication strategies grid as a class. Ask students to demonstrate their

Core activities

understanding of each approach by adding examples and a description of likely body language.

Share feedback to check understanding. Suggested answers are provided on Resource 2:
Communication strategies grid - teacher suggestions.
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Support: Use the teacher suggestions as a card sort for students needing support.

Challenge: Ask students to script an example outcome for a situation using one or more of these
communication strategies.

Conflict scenarios b\' 15 mins
(Q/

Hand out a copy of (or particular scenarios from) Resource 3; @phflict scenarios to groups of 2-3

students. Ask each group to discuss the scenario and deci&g?ow best to respond, using their

understanding of communication styles. Remind stu that some situations may need a very

different approach to ensure safety. For example iGan be dangerous to confront a violent or

LS

intoxicated person. X,

Resource 3 intentionally includes situaﬁon@?ere adapting c nication styles and other

strategies are unlikely to be enough to.i@ahage the situati Q ensure class discussion addresses

this. Students should recognise the@?e limitations an q)ﬁenges even when someone tries 6\’
to communicate more constructixetly, and that an e \Qal voice can be very helpful in such ‘Q
circumstances. Remind stud&that there mayt\@mes when a very strong, robust appr %
required, or when a pers(FQ’nay need to walkegdy from a situation to stay safe. If scenari&w and 6

are used, ensure sui @signpost‘ing is givé%.g. Forced Marriage unit (fmu@fcdo.g@ , 020 7008

"
o

:‘E 0151), Adfam forgmi alcohol addictioly’support (0800 0086811). &O

g Support: me a help structur e board such as: 0&' fb
(]

o ° s itﬁfor the characterQ anage this situation themselves? 0 Qf\’
(&)

(73
° E&V could the charac@esolve this issue? 09 ,1'

0&QWhat support m@ﬂey need to help them manage the sitygtion? . 0(\

\
. o . 0&'
Challenge: As ents to create a top tips checklist forlé)gging conflict. o(,\

P & i
Managing conflict storyboard (&O \23,\,- 20 mins

Allocate pairs to a scenario from Resourcg®: $toryboard scegloog. Students create a storyboard to
n

thought bubbles for the characters.

demonstrate ways to manage the con@ﬂ including spee
(Students could fold a blank sheegé;paper into 6 to credte their storyboard sections.)

. IS AN
Agree suitable success cnte@@g. &\Q

® Realistic portrayal of&uaﬁon QA
® Positive conﬂict’sggﬂution strategies (599

® Highlights flﬁer sources of support

Ensure students focus on ways to assert boundaries and provide effective conflict resolution
strategies that feel well matched to the situation concerned.
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Managing conflict storyboard — peer assessment 10 mins

Ask students in their pairs to peer assess another pair’s storyboard using the agreed criteria.

Invite volunteers to describe/read out their work, bearing in mind that it is not good practice to ask
students to role-play use of manipulative or aggressive language.

*
Resource 5: Storyboard scenario - teacher notes provides key elf.?ﬁ\s to focus on during
discussion. é

Ensure any question box questions are answered. gc

0’
Signposting further support o -
S

Ensure students are aware of the informatioré*lﬁ support availakg on these issues: a teacher,

parent, school nurse, GP. Q 0’1,
.
Highlight local and national services& as: ,\/ 6\.

* A Better Medway: www.abq%vmedway.co.uk/ 0\0(\ ‘Q

X0
® Brook: www.brook.ora@?Contact numbeE:@)S 802 1234 gv,b

-
|
o
o
o
=]
]
o)
c

-
0
o
o
c

=
"]

O
=
©

-
c
Q
£
]
0
o
]
0
©

‘-

£
o
o

T
c

w

® Childline: www.chi@'\e.org.uk; Contac ber: 0800 1111 0@
® Adfam: www{.g@fg-n.org.uk/; Co;t‘a%umber 0800 0086811. X,o

— < o
Design aQtAP\ps magazithge (\0 ,{,b )

-
Studeﬁt?create a magazir@age featuring top tips for managing co fﬁg@This should incluﬁ&e
st@ﬁgies discussed, ggotive communication styles, and sources\of Support. 00

*

. 2 A\
) 00 é&

Home learning

*

N
‘O(J

xtension activities /

0
yZ
%7,
>
&
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Lesson 5: Introduction to consent’ KS3 Year 7

This is the last in a series of five Relationships and Sex Education lessons for year 7 students. The lesson explores
what consent means, how to respectfully seek consent and how to recognise when another person is giving

or not giving their consent. The lesson also explores the law relating to consent; in particular, the legal age of
consent.

b\o

We are learning: ‘Q

Learning
objective

VI about what consent means, both legally and ethically, a@@,@hat it looks like in practice.

N

(]
V] | can explain what consent means, both legally R@ethically, and why it is so important.
V] | can describe how to recognise when a persdfais consenting and when they are not.

Learning
outcomes

V] 1 can explain how consent is sought, giverpynd not given in althy relationship.

[V | can describe or demonstrate what to say and do to seel@onsent of another person.
LY Py

V] Box or envelope for anonymoua&:sﬁons (\’1' 6\‘
V] Post-it notes /S" éo <®

M Resource 1: Possible sigci@:optional support@ v'b

NB: Consider classro@ayout for this Iess@lf possible, move tables and chairs to @ de of
the classroom beg‘e the lesson for t e%?allel lines activity, or identify a quiet QQ'Qdor space/

Resources
required

alternative ro
4

at could be use ing this activity. kW
£ ]

Activity Description

Baseline &Q/ &". N . o(\

Stud mind-map around the word ‘consent’. O 0 10
asse@:t N O "D

Q) ST 49 A
. Qparallel lines, students practise asking Q}and giving/not gl@consent
allel lines (o) 15
(} as they approach one another. Q V9
= -
O Q,

Students suggest verbal and n n\&erbal cues that &%%one is consenting or
Non-verbal cues i & é 10

not consenting.

o ©
A consent Share a brief over d conversation m’{’é‘tudents and ask them to discuss 10
conversation or write resp&ls,@to key questions{\g
& Qjﬂ

Endpoint Student@mplete sentenz‘t)@r rs demonstrating their understanding of
assessment and o . 15
signposting Students revisit unit baseline. Remind students of support available.

1 This lesson is adapted from KS3 lesson 1 of the PSHE Association lesson plans on teaching about consent.
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Ensure you have read the Medway Teacher’s Guide to this programme and have considered any
sensitivities and prior knowledge about specific students’ circumstances.

o
c
c
S
«

2

S
O
Y
(]
whd
©
£
(&

Remind students to use the question box if there is anything they wish to ask anonymously.

(7]
3E
¥ O

3

Permission, asking, consent, freedom, capacity, choice, non—verbal§§

Introduce the learning objectives and outcomes and negotiateé reinforce ground rules, highlighting
any that are particularly pertinent for this lesson, such as @Cmaking assumptions about anyone else
or asking personal questions. (%]

Explain that this lesson will be looking at the concef of consent and what this means in a variety of
relationships. At this stage, give no further exgq.nation of the term ‘consent’.

- -
< 0’1,

Baseline assessment activity (v ,1, 10 mins

*
Ask students to work on their oww and mind-map arpté}he word ‘Consent’, to demonstrate wr@
they understand it to mean, they know anq %}/e about the concept of consent, and taa d
any questions they have abﬁt consent. (} éo

As this is a baseline a§@sment, itis imporé’t that students work independently, w@t further
prompts or suppoK‘A students are om'ng, circulate around the room to get a piCyure of their
current under{&%ing and beliefs, ell as identifying gaps in knowledge or Wisconceptions.

XY X 20 D
Take feed@ on key points Q‘&rhculan invite students to share their déehmons and ques@;.

Ensure-fbeanonymous ioh box is available if students prefer. .
WSnanymas sty e v
{@& slide 4, show t@ﬂeﬁniﬁon of consent: o . (\
®’Consent is agrei@t by choice made by someone with th %dom and capa,c{zg‘m consent’

Baseline assessment

Explain that ’f@om' means the choice must be made \Q?ﬂout pressure, andéﬁacity means the
person n(sﬂe able to make the choice, e.g. be old gh, and in a clearn e of mind.
Y 2

S
\ \ ¢
Parallel lines QO Qf(/ 15 mins
6

Ask students to form two lines facing ea@ther about threeQetres apart. Explain to them they are
going to take part in an exercise tha{v@ﬂ help them consic@consent in practice. Give the following

instructions: <
2 O
® When | say “go”, the pedplg’n one of the line cate which] will slowly take small steps
forward, asking the n opposite the | take another step?” before each step.
1 9 " ” o . . .
® The facing persgisfould say “stop o&c they feel uncomfortable with the proximity of the
person oppc@e hem.

® The person opposite must stop when requested and remain in that position.

0
Q
=
2
=
()
]
()
S
o
(&)

Continue until everyone on the opposite line has said ‘stop’. It is likely that pupils will have asked
each other to stop at different points. Still in their lines, facilitate a class discussion using the

following questions:
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1. Where does the responsibility for stopping lie between the two people?
Why do you think people asked the other person to stop at different distances away?

How did it feel to be able to say ‘stop’ and have that respected?

0 W N

How would it have felt if the opposite person had kept taking a step forward after being asked to

stop? 6\0

Feedback should include the following key learning: (6

1. Itis the person who is approaching’s responsibility p, just as in the law in relation to
sexual consent, it is the person seeking consent v@J is responsible.

2. Everyone has different personal space requiGnents, it might depend on the relationship
between the pairs, friends might get c/qgr han people who don’t know each other so well.

3. Hopefully students will recognise it @%powering t‘o‘b@h;b to stay stop and have this

respected by the other person. Ty might also say j e them feel confident, safe,
comfortable, valued. Q (\

6\0

A
4. Students are likely to s%@at it would feel d&ectful, invasive, uncomfortable, awkv%%
perhaps even intimi g, unsafe or scary (4
o D)

Now swap over the Iin@o the person wh s standing still is now the person approd¢hing, and
the person who h en approaching stands still. Repeat the activity but thisd e tell the
students to c r&r@nicate non-ver (with body language/facial expressionsaﬁat just a raised
hand) when théy want the oth rson to stop walking towards them. Tel@approaching stud%ts
to watcb closely for signQr ues that the other person wants them tg) top, and that if r»are
in any@oubt about what t@other person wants, they should stop a aching. ’1/

Q@acﬁvity may be m&'challenging for autistic students or th ith other socialo&@%unicaﬁon
’Qifﬁculties that coi ect their understanding of non-verb es.. Consider wa &diﬁerenﬁate

for these St@ e.g. bring forward the follow-up activi%@v the class can sharfe amples of,
and iIIUStCL cial expressions and gestures to supgée& udents to comp is activity with
confidencé: (

?.
Ask students: (&0 \23/
1. Have we stopped in similar places tooIQ*ime? Qg

2. Was it easier or harder to comenlcate when to st%@ng non-verbal cues?

3. Was it easier or harder t& Kabw when the othi@son wanted you to stop using non-verbal

cues? aé A
N oQ
Explain that conser)éﬁ%ot just about sayﬁe]yes or no and that it is always the responsibility of the
seeker of constho be sure of whether consent is being freely given or not given.

Discuss how non-verbal cues can be as clear, if not clearer, than verbal consent, but that it is
important to confirm if there is any doubt at all — particularly when a relationship is new, and people
may not be used to reading the other’s body language.

Checking in about consent shouldn’t be considered as a one-off, since people can change their minds,
or consent to one activity but not another. This makes continued checking very important.
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Non-verbal cues 10 mins

Divide the class into small groups and give them post-it notes. Ask half the groups to think of as many
examples as they can of ‘how people behave when they are happy with what someone is suggesting
or doing’. The other groups come up with as many examples as they can of ‘how people might
behave when they don’t like (or no longer like) what someone is d or suggesting’. They should
note down their examples on the post-it notes. Qo

Ask the groups to stick their post-its onto separate walls in ’alassroom and summarise key
responses from each. Now swap the groups over and ask &odents to reorganise the post-it notes
under three headings: so

® How people show with their words... &,o
® How people show with their facial exp@ns...

>
Qv

® How people show with their body Iwuage... ,1,
o N
Ask students: N R o(\ ()
® |f someone wasn’t sure her the other per&was giving their consent, how could &
check? Encourage th o think of two oréﬁee guestions a person could ask. @
2 Vg

Take suggestions a{dg'owde ideas if stl?&ts are unsure, for example: o
©

® Areyou hé&y with this? Q/ L
® Are y@* re? Q@Q\ ﬂ(\o Q’{,b
E&fou want to? @ 090 ,1'

X o
0&eboes that feel g@ Q& 00

Remind stude @ at someone has the duty to stop mm@ely if the answero(}ot yes’ (the
i

absence s not the same as a ‘yes’). Saying ’Iigﬁa don’t want to, thaf’s ok’ is also very
importan reassure a partner that their view willtbeVistened to and r cted.

Support: Using Resource 1: Possible signs, xl&udents to orga%sahe cards into three piles;
consent, not consent, not sure. Q

Challenge: Ask students to consider, (here are any cwcur@nces in which communicating and
recognising consent or non- consiﬁl ight be less str;@!forward?

10 mins

. Qé\(f" R

A consent conversati QA

O

Ask students to ima they overheard ollowing conversation between two young people who
were aged 15 (PQI Point slide 11):

We really love each other. We want to have sex and we both feel ready, but I'd rather wait until
we're both 16.
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Still working in their groups, ask students to discuss the following question:

® [f they asked their friend for advice, what do you think the friend should say? Why?
Take feedback. Possible suggestions might include:

® To tell their partner they want to wait as they don't want to break the law

® That if their partner really does love them, then they should be &Q’ared to wait until they're both

ready <
2

® That healthy relationships are grounded in honesty and\@pect, so it's important to be able to
discuss things like this openly together before takin%lh' gs further

Share that most people wait until the age of con to have sex (approximately 30% of 16 to 24
year-olds report waiting until 16 before havinsgenetrative sex)Z.

Explain that the law reflects the need for y&}mg people to be €{g?emotionally as well as physically

to have sex. The law is intended to pr C'rather than pend}ise young people. There are a range

of potential consequences assoc'at@with having sex ar@/oung people need to be emotionally 6\‘
prepared for these possible outé@mes before they q@Qe to have sex —pregnancy, STls and (
emotional/social repercussi@ of sexual encour(ftl{b. sQ

Two young people whoénsensually agree t%Qve sex at 15 may not receive a legal san@fion, even
though they are te hQaIIy breaking thv@ However, if one partner were, say, 21§$the other 15,
cut

the 21 year-olc&{@ery likely to be p@

Core activities

ed, even if the 15 year old had conse .

Ask studengwhy they think thi% oo ,{,b
Take f@gck and draw oytthat in this scenario, there is clearly an i ce of power. Ag@ar—
oIans much more Iife%@ience, and more legal rights and resQ ibilities, which makes their
ice to have sex v different to that of the 15 year old. - O
s ¢ Y o &

In this situation Q/ are taking advantage of someone un%@t?e age of consené,}&o may feel
additional paQJre to comply with the wishes of the olg( partner. ()
V- -

P

Endpoint assessment Qo‘ Q/?. 5 mins

As a class discussion, or in their books, as@\dents to complgp\g\following sentence starters:
® (Consent means... oo @

® Consent is important becaus é R C&

® Ways to check if consenrtlis eing given or not( include...

S

Use this to checQ@éerstanding of key points

o
c
[ =
£8
9 o
=]
3"’

o
» £
T
- O
c Q
= c
o>
o =
o v
c
L

®  Ways to ask for coréea include...

2 https://www.youngpeopleshealth.org.uk/key-data-on-young-people (see chapter 5: Sexual health and identity)
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Revisit unit assessment 5 mins

Ask students to look back at their original unit baseline assessment from the beginning of lesson 1.
They should annotate these in a different colour, based on their current understanding and add any
additional points, to demonstrate progress, highlight their learning, and show any continuing gaps
in understanding, to inform future teaching. Take this opportunity dback on this activity and
ensure all students know how to respond to the issues raised. Qo

>
Signposting support éo 5 mins

Ensure students are aware of the information and sumrt available on these issues: a teacher,
parent, school nurse, GP. &

Highlight local and national services, such 250 ,{3)

® A Better Medway: www.abetterme@my co.uk/

-
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\0
® Brook: www.brook.org.uk/ onﬁ;}t number: 0808 8@1234 Qb
® Childline: www.childline. (&k Contact numb@SOO 1111 é
AN
v Ov \v

Design a top tips méazme page (9(9 ‘QQ
Ask students t $are for a dlscusQYb‘out the age of consent and whether mq,QuId be raised,
Id research the age of consent in oth ntries and loo (%

into reas hy the age of ¢ Qaht is set at 16 in the UK. They could also @Iore the histor

lowered, or m |ned at 16. Th

(o))
c
£
(1]
2
Q
§
 to the@ f consent in t ntry > .
()
= @‘fhls should be a ssion rather than a formal debate, an\' dents should no@pushed to
% 7Zatgue from a posnk ey don’t agree with. Q . éﬂ,
S Possible websites\to direct students to for research incIu{@o (/\
k) O
g * ww .co.uk/bitesize/guides/zQQwhyc/revisi& (9(9
i ° www.Iawstuff.org.uk/police-and-law/age-@; sent Q/?.
° . f t.net Id '2
www.ageofconsent.net/wor AA A%
o~ X
¢ ©
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Year 7 Lesson 2 | Resource 1: Menstrual products

Product: Tampon
c}‘

6\0

‘Q

o What né?t?

\;ﬁ@‘g to remove |}?
eached, dyedf{Q lu
> RS
c\’b
Ho&é?s it used?

qﬁ?e are inserted into

scented.

©<2
3

They should be chan
hours. They must b&

to avoid the s

o Key Qﬂnts
Pra may be ne
uncomfort

Very early veg(ons
were made of anything
that was absorbent
such as wool, with
records showing these
were used in Ancient

Egypt and Rome. The ble and

aé(';b more co

modern-day version wasQQ
y

designed in 1929.

\
>
% e Price

e flow of menstrual blood. Som

A cyl((@er wad of cotﬁ?)nd rayon mix with a

use. The material is often

ed, with some brands being é
Q
2
&

<

the vagina toaqgorb
me with

appllcators some do not. App|l(:90r5 help the ’\/
tampon to be inserted the\g;gé disposed of. ’\,

nd putin a bli@ery 4-8

anged at Ieas&l@'ery 8 hours
|sk of an mfecE)Qn

?.

some young people find
trlcky to use to start with.

‘Q/ They can be m&!when swimming and can feel

secure when exercising.

REL@Q applicators are available to reduce waste.

Approximately £1.50 - £3 for a box of 20.

“
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Year 7 Lesson 2 | Resource 1

: Menstrual products

Product: Menstrual cups

~allf| al|
a-a
“ll. |

A reusabl&@icon or latex egg-cup shaped vessel.
Menstéel cups come indifferent sizes and can be

used@or years if weg@ ed after.
rlow is i .ﬁg;tl? 66}\‘
ik @sed? R

o)o The cup &erted into the vagina to collect (;(\
mens@al blood and can be left in place fo2up to

fa %(Q} (‘)C’S' periods. ’S.\) éoo
,&Cgﬁrst version o \at 0 Ke oint 900 é}’b
yp %( o

1(?1 hours. They must be emptied a@ st twice
<é/day and cleaned thoroughly betwq’g% uses to

Q@‘?‘avoid the small risk of an infecti@.oThey shouIde{:)
©

also be sterilised regularly, %@ﬁcially betweep\,

e see today,caime onto
Qé the market in"1937.

There are d{'f‘Qent designs, s?&omeﬁmes takes
igh

Q%

correctl Is seal prevents leaks so they can be
0(\ woa en swimming.

experir@aﬁon to find t one. It’s best to
select\a tup specificall igned for young women
w@ irst using theQ

C
‘Q}The fitting techrigue takes practice as a seal needs

(th to be crea the vagina for them to work

The ‘tail’ can be cut to size.

e Price

A menstrual cup costs approximately £10 - £15.
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Year 7 Lesson 2 | Resource 1: Menstrual products

Product: Disposabl&&fwelslpads
o

énbavailable in 188

(’}(o matep’oﬂ) and perfumes within the pad. [
Q S S
& Lol xO
N ow is it used? X
Interesti O ¥
Q These come in a variety of tthk&SSGS 0’1/
fact: (Jo @ absorbencies and Iengths,ﬁ%%endmg on the ’l/
The f:ommerual ‘C’s' purpose of use (e.g. dagnight) and the b@'@\ess
bi q ‘\ of the flow and shoulthbe changed ap imately
>abie pa wa*t " every 4 -6 hours Fb y can be used other
uti

was too expecdlve for
many to use.

On average, someone
who uses disposable
pads will use 12,000
pads over their lifetime.

Q@‘

<
o)
Ab

2

o What |th'>
Iar or tapere,fgctangular pieces of
C@vpressed mat at are attached to the
\)Lon’ade of pants \@ a glue strip. Some have éb

Q\' ‘wings’ to hgl'@ecure them in place and prevent (Q
leaks onto.@othing. Some brands use bIeaches(\

products for &d protection fém leaks.
Q{o
K omts <2(°

Iﬁse are often a@od product for those new
Q}to menstruatj s they are easy to use and are

widely ava{L@e

Most ¢ % in a plastic wrapper that, when
chﬁg?ng pads, should be used to wrap the old
one before disposing of it in a bin.

e Price

Approximately £1- £1.50 for a pack of 10.
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Year 7 Lesson 2 | Resource 1: Menstrual products

Interestf?lg

fact{ez

a&ese area relw
new inventio were
only developcdin 2013.
They were introduced
to the UK in 2018.

)

Q&L

Q’b

@0

\'\}:ombined ingodﬁh

o Key ﬁi‘)lnts

aterproof material are
sable absorbent and Ieak—proof

(

pants. RO
O’b
g
(2

w is it used?

xO

hese come in a range of sizes and.styles. Some
absorbent so can be worn allday before chan ﬁ(
and require no other me al products. S are

only leak-proof and ar%eﬂgned to be w@ with
another menstruale@duct ’b

@ &

v
can be great Q%mfort when exercising but
‘Sre not useable v@n swimming.

q
‘\
Pr@g@QA

Approximately £25 per pair of pants.
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Year 7 Lesson 2 | Resource

1: Menstrual products

Product: Reusable towels/pads
6\0

-

2

3)0
o What is LBQ/

A pad of s@lar design to disposable pads but

made @m cotton and toweling materials and held
in plﬁe around pan a popper or Velcro.

Q’b used.

)
N oV &
+§ (@
R How ia(t’t"used? (;(@
o q>} They @Qworn in the same way as disposalgle pads/
Interestin &Q t s so should be changed regularIyG ry 4-6
g {go <60urs. They need to be rinsed befo;é%eing washed
fact: A gszsthoroughly O ’b
Q | ¢ v
| 3 . Q
The first Q&were © 2) N
reusa {mes made of & \'\) X 00
woddpulp and rags;‘\Q o Key points (\’b . ,éﬁ'\
a& ore that, rags on 90 %
D s ag would have a sefdf several
&Q or sheep's W@Q’ re Usually, some would have a severa

reusable p@&

o change throtghout the day. If

looked r carefully th{%an be reused for many
years\ (9

3 <
C ©

X
: AN
Price ;O
*f
They Qn w widely available through online
shc@s, costing approximately £5 per reusable pad.
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Year 7 Lesson 2 | Resource 3: Menstrual wellbeing forum posts

‘ 1. I can’t go to swimming training when | have my period, but I’'m too
embarrassed to tell my mate or coach.
S

2. | do get moody on my period and my mates get qz@ved with me.
One of them is always saying ‘she must be on hépperiod’ even
when I'm not. sQQ

©
*’&

O
3. | just want to stay in bed@nd eat sugary,snacks during my period. |
‘ also get really bad\c)ofﬁﬂps. t\,

(?\, .\dp

4. | have to be really ul with how rraﬁy pads | use as we can’t
really afford to @@more than ogoé?ck a month.

| leaked IastQﬁ?during the day and it showed thrq‘&h my clothes

| didn’t kr@/ what to do, | was so embarrasseﬁ?ﬂnded up weaﬁ

my big&at around my waist and waiting a,§; ool until ever\
ha@me before going home. . X
& X

- 3 o

@) 9
Q’b 6. | ended up in a loo with no disposal bi éﬂlas fairly sure e%.was
one just outside but | ended up ﬂushi)%the pad dow oo. |
knew | shouldn’t but | was too onﬁd someone nQ see me
L . (@)
putting it in the bin. C @
S e <
Q& -
\Y, R
7. 1 have o@ust started my péhiods a few months ago so they are
' very '(@gular. | know t@ﬂ completely normal but I’'m anxious as

I’Q%ver quite sure when I’'m due to start.

@&

8. I'm so tired during my period and just want to curl up and sleep on
the sofa but then at bedtime I’'m not tired and feel worse the next
day.
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Year 7 Lesson 3 | Resource 1: Gender stereotypes talking heads

| really liked this guy but girls are supposed to wait for guys to ask us out, )

right? But | got bored of waiting to know if he liked me so | asked him out

anyway. Turns out he was interested but he’d been told | wasn’t! | think

maybe someone was just jealous so lied... é\‘ y
v

. — 7 A
Films always seem to show men as being in charge when¥{tomes to

relationships and getting romantic. But I’'m sure if | belggved like a movie
character —grabbing someone I've just met for a k'@?r insisting they date
me even when they’ve said no lots before — I'c&éﬁﬂ up being slapped or
arrested. It’s weird that the media show tthJnhealthy exz;oﬁbes of
dating as if they’re okay. (73 q{Q

=- - N

My parents say Qq@culture has c‘le,;f?eas about how men and women,b(
should be in tionships and v@a kind of relationships are accept . So
it’s hard ow how to ac @90 | show respect for my parent oldo
things«Qi rently and ex&e people to respect my ideas on’\a'@at’s okay and

n ?a?
AU o

a R )
I’'m gay and(ﬁ%ught someon@fancied might be gay too but | wasu&‘ﬂre -
| just h ij ask and hop the best! Turns out he’s not gay l\u'ge really
lik compliment@promised not to say anything to QQ@riends as I'm
e

néquite ready to§\ ople about my sexuality yet. S{ when somec;r?,
ou like isn’t i ed but things are still good bet\@h usand I'm pr% I
Q@‘twas brave enough to ask someone out. That’s pretty ¢ool. ?‘ )
- = i
I’'m a bit of a geek so | th @h people wouIQ put off by that but
it turns out there are |dts of different pe@e out there who are all
into different thin e don’t all havedo like the same things in
relationships 18 — 1 don’t like ff@ but I’'m going out with a sports
captain and #e’re really into q@other.
- J
= -
@ . . . .
| really cried when n’lerIfrlend and | split up - it really hurt. One of my
mates told me to ‘man up’ but another was really cool about hanging out
with me when | needed a distraction. | think that stuff about boys having to
be hard and not show their feelings is just old news and not a good way to
be. Being open with friends meant they could help me out and | got over

Lthe breakup quicker, | think.
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Year 7 Lesson 3 | Resource 1a: Gender stereotypes talking heads

S
It’s weird tha&@*n?s show ré/ﬂfy unhealthy
examples o,@'ating. It’s@& okay to kiss

someon@%ithout a@ﬂg and we shouldn’t keew*

asking’someone if they have said no.
gSomeone gt

S Q
| was worrelle& people we@dn t like me if | had

\ AN
diffe@?hobbies tg’;@em but it doesn’t really

m r if you lj %ach other.
Q;d% vou likg
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Year 7 Lesson 3 | Resource 2: Healthy and unhealthy relationship behaviours

1. Jess left it till the last minute to do her homework, so she
urgently needs the computer but her brother is using it
with his mates. He doesn’t let her use it when she asks so
she pulls the wires out to stopAhéir game.

2
‘}\

2. When a girl Lee Iikeggénds time with him on a school

trip, he wondersg@lether she might want to date him.
His mates sa@e should whistle at her and tell her she
looks sexy.ﬂ% follows thei ce but she just looks really
shock nd walks away!
K ¥V N
> & &
X >

i eorgie wishes k@ saw more of her girlfriend but Y%)

é is always so p@By. That weekend, Georgie sees Yagg i

the sho;?f% centre with friends so invites he&r;.ggrab a
t

mil @( ogether, but Yana tells Georgig"%e s busy and

il[fnessage her some time to hang o%‘o ’b
o«

)
& oqz v
> > <3
4. Kev’s best friend teases h@gbout a selfie 2} osted online

last night. It really hu@a' feelings. (o)
Q %’
o v
&S &
o
5. Pria’s m&ges online to s%eone she really likes have
been{g ored. She tri @peak with them in person but

C’w’clearly aren':c i ested. She’s upset but keeps her
A istance from t@ nd tries to get over her crush by
QO ith

spending ti friends.
Va

"4

6. Drizee’s girlfriend Shana keeps borrowing money from him.
When Drizee says ‘no’ one day, she humiliates him in front
of their friends and threatens to tell everyone Drizee is a
really bad kisser if he says no again.
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Year 7 Lesson 3 | Resource 3: Healthy and unhealthy relationship behaviours - teacher notes

1. Jess has created this situation by not planning her time and needs to take responsibility for this.

® Sometimes people make mistakes with their time planning — her brother should remember how it feels when such

situations happen.

® |t can be difficult to hold our temper when something is important to us but fhg out the wires does not show
respect to her brother and is likely to inflame the situation. ‘Q

® |tis common to have small family disagreements like this — consideéﬁys to avoid them and learn how to manage

them in ways that ensure each person’s needs are respected. (7,

O
2. Thisis not acceptable behaviour. ’&

® His friends also need to be told this is inappropria@ if they intended t}fé?;?a joke, it is not funny and encourages
sexist behaviour. 4 ,19

& .
® The person Lee whistled at deserves aw%gy from Lee. R o(\ @6\
> A N\
® The person Lee whistled at may a@neﬁt from support\lé‘r'ﬁanage her feelings. be
N o @
3. Georgie and Yana seem to haQ ifferent relationshi[raoe!eds and boundaries — this is common and % to be

discussed. ‘ @
C K0 <« -
® Relationships reg(w balance betweeprifesting in the relationship, and having the s@to thrive as an |nd@1al.
ee

Yana seems ping the relaQs ip entirely on her terms (she is the only p&se who decides wh@ Y

next see &a other, and her b@iour may seem rude). 0@ fl/
X \\
° G% could contact Ya@d ask to talk about how she is feeling. f}' ;00
*
(e
4 ~Different people have ent things that worry them. It is comm%oepeople to feel sens@ about pictures posted
*Q online. (J Q v@
> \S
Q ® Kev’s friend is not being respectful, and it is okay to e\KQ how the teasin&kmg him feel.
® Agood friend will understand and change their k@*ioun Q@
o
C

5. Pria has shown that she recognises that theéer person is not int%'sted, which is positive.

®  Pria’s strategy of distracting herse@pending time witfi@ds is appropriate — at least in the short term.

6. Shana’s behaviour is manipulitQQnd controlling —'(ycgappropriate.
® Drizee could talk achhls feelings with Shana, but may need to consider leaving the relationship.

® Such behaviours may be an early sign that Shana could use more controlling behaviours as the relationship
progresses. So if Drizee stays with Shana, he must be vigilant for further controlling behaviours — if this continues, it

may not be safe to stay in the relationship.
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Year 7 Lesson 4 | Resource 3: Conflict Scenarios

1.

@

&Q/

Ollie’s been really grouchy lately so when his parents get on his nerves, he snaps at them.
Then they get angry with him. The issues are all little things, like they ask him tons of
qguestions about his day and his friends, and they get annoyed if he has a lie-in at weekends.
It’s making it feel unbearable to be at home right now. 6\’
<

Laura’s dad is a single parent who relies on a small incéme from part time work to pay for
expenses while he’s looking after Laura’s younger‘{ﬁfhers Laura’s dad says he can’t afford
expensive school trips and clothes. But Laura ﬁgék left out as her friends’ parents can afford
those kinds of things. Laura recently got upé?about it and gg)apped at her dad.

R N SV

)

Jermain’s nan has some views abou ‘Fn?w he should Ilvmls life which he feels are quite \.
out-of-date. Like she won’t alloyhim to have a smart*phone and she refuses to buy p|@b
and takeaways if friends co er. She insists\?&&/ sit up to the dinner table to e:{cé&ﬂl
home-cooked meal, whlcl(%rmaln finds errbS(rassing. He wants to get her to c&aﬁ?ge her

expectations but does&now how. (9(9 ) ®)

Tilly has rec gN been place g? a new foster family and is ﬁndmg@&f‘ﬁcult to Ieart‘léb

new set OLQ and expe so she gets really angry some%@és and lashes QShe
had y@‘lar problems at la@r ast foster placement, so she doih) know what to (0
\ >

. \
50 ariq’s parentsBQ e'told him that when he’s older t%&um mtroduce%@cto suitable girls

who meet tP@y expectations as potential wives. TQy have said h?ﬁn shame the family if
he does not marry someone they approve ofg{@% their religio mmunity. Tariq doesn’t
even know if he will want to get married o\&\day and if he @25\, he would want to choose

hilszanrtrEr.iii B OQ B Q S
Hayden’s dad loves to cook an QS offended un%?the family eats lots of the food he
prepares. Hayden is awar ’&46 overeating to hurting his dad’s feelings and he’s
noticed it’s affecting h|s ormance in atan s. He just wants to eat a healthier portion
size for his body. 'b

Tomasz’s mum has been drinking a lot since she lost her job and it makes it very difficult to
talk to her about important things. He is really worried about what’s happening at home and
it’s affecting his schoolwork which gets him into trouble.
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Q’b

Year 7 Lesson 4 | Resource 5: Storyboard Scenarios - Teacher Notes

Kezia

Both Kezia and her father have been using an attacking, aggressive communication style.
Often if one person behaves in an aggressive way, this is mirro%by the other person.

Sometimes pausing before responding, and thinking about \(ﬁy the person is angry, can help
someone to respond in a less aggressive way. This may mething Kezia could consider
next time. @6

As this appears to be a long-standing issue, Keziaimay benefit from support to manage her
feelings and find a way forward — this could ga friend, teacher or other trusted adult in the
first instance. <O r{,))

| B O | |
It is not clear from the scenario — it is€@mmon for parents to over-react if they are worrle% .
about their child — but if there arg\signs of controll‘i{@g'\ntimidating behaviour, addition{@

support may be needed as th@not acceptabLe\ré" ‘(\’b

C
If Kezia thinks it might he@‘t?e situation, sf@ould apologise later for throwin ’@e@phone.
This might offer the oe&rtunity to havvf%nger conversation at a less emo@ al time to
discuss what hap%@d and the im of the way her father reacted. &:"

O
Using ‘I feel..@\guage rather& labelling her father’s behaviour is{ﬁ(ely to have a@r

O Q°
outcome. %) )
e < N O
O
> . <§ 4 O
C O N N
Joqé 8\ (o, )

O
&Q In healthy fri(@&ﬂps, it is normal to need to say ’IQ%ometimes —%&hgﬂot okay for Dylan to

pressure people into feeling they cannot do v\@{@‘(hey wish withstheir own bodies, including

their hair.
S

If Joe feels uncomfortable about the h 'th, he needs @gd a way to say it’s not for him.
Perhaps offering to help find anotfa(volunteer woulgL a positive way forward.

If it is simply the timing whic?cﬁfkes Joe feel un{é?ortable, there may be other options
such as suggesting they wai&o experiment. QA

O

Leaving it until the las ﬁgﬁute to back o@%uld create more problems if Dylan intends to use
the experiment as Qr of his training/coursework. So it’s important to be up front about this.

However, it can also be helpful to choose the right moment. If Dylan is on his own, he may
be less likely to be embarrassed or use others to back-up his persuasion. Or Joe could choose
a time when he’s with friends who can help smooth over any negativity and provide moral
support.
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Year 7 Lesson 4 | Resource 5: Storyboard Scenarios - Teacher Notes

Liam

* Liam must take responsibility for his behaviour choices — there are consequences for his
actions. While laptops, tablets and phones may seem a requirement for daily life for some,
others do not have access to them. They are a privilege not aﬁt'. So it is legitimate for
parents to review access to them. L)

X

¢ However, it may be possible to negotiate to find a ’m@(ﬁe ground’ with his parents to help

him study. OQ

¢ Liam should reflect on why his parents have tdken away his devices and try to see the
situation from their perspective. Although@tTirst glance, it seem they are trying to
punish him, it is likely to be mostly aimé#‘at encouragingv tter decisions in the future, and

to discourage unhealthy relationsq'p}which they mig{bsee as contributing to poor deciS@SAo

Perhaps Liam could ask his paégé to talk this Ei’b with him. ’b‘
* Liam may need to consider(&kernative ways Bceomplete his studies and connect wfth friends.

e Liam may choose to r{tgnk his friendshj (?/ith Dan if he is being pressured is&ituaﬁons

like these. Liam e{QQ needs to ws resistance to peer pressure, or s,@'away from a

friendship that.Qay not be resp g his boundaries and best interes{s‘o ,{,b
. Q
‘c° © cf? v
Mei Q@ Nt N ‘ 0o

N\ AN
B g S
° ,@ e immediate slﬁhtion, the school may be able to hg)Qwith providin @ e food for
Q/Wei’s sister sts{h oesn’t miss out, or she could agrég’to pay this tim t on the condition
Qé her sister pays-the rest of the week — with this tg(n followed up at??me.

&

* Mei could remind her sister about the card %n at home o i's sister can set reminders
on her phone if being forgetful is the isng' ther than it %an intentional manipulation.

e If this is more of a worrying family&thelrn, further dige@ion with parents and/or another
& .
* Mei may benefit from pracuéng being more and uniting, and saying no to pressure.

However, it is importan{@Qecognise thabtﬁ ing and manipulative behaviour are
unacceptable and wd be flagged with school staff (and parents in this instance).

trusted adult may be needed. ,b(
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